Abstract-The quality of foreign language college English teachers will affect the quality of college English teaching. This article investigated 80 college foreign language teachers of SiChuan Province and writer found college English teachers had great pressures. They were eager to get the in-service training and they should be taught how to have self-development. Teachers should co-operate each other and break the isolation among them.
II. SURVEY

A. Purpose of the Survey
The writer used a detailed questionnaire developed specially for the purpose of the investigation. The investigation explores college English teachers' knowledge for teaching, the abilities for teaching, their pressures in teaching, their in-service training which are closely connected with teacher's self-development and tries to find the ways how to have reflective teaching and self-development in teaching.
B. Subjects
The participants include eighty English teachers from four universities in SiChuan Province: China West Normal University; Southwest China Electronical University of Science and Technology; SiChuan University of Arts and Sciences and ChengDu University of Science and Engineering. Teachers include ones teaching English major lessons and ones teaching non-English major lessons.
C. Instruments
The investigation is divided into two parts. In the first part the questionnaire is used. In the second part the participants are asked by the open-ended questions. The questionnaire is designed with the reference to the master's theses by Xia Jimei's (2002), Dai Jian-e's (2005) and Zhang Yanlin's (2005) . The writer modified and increased some lists after interviewing some colleagues. There are thirty five investigated items and the questionnaire is written in Chinese in order to be finished easily. The questionnaire is divided into two parts: part one for investigating teachers' teaching knowledge and beliefs, teachers' pressures and burnout; part two for investigating teachers' in-service training and the ways to improve their teaching. Participant finished it in one hour. The writer handed out eighty five questionnaires and eighty of them were valid. The open-ended questions included two English questions and the time for finishing them is two days.
D. Data Analysis
For the statements with only one choice SPSS (statistical analysis software spss 12.0) was used to analyze them. For the statements with multiple choices, the writer collected the data and the calculator was also used. In this part of the survey, it inquires about participants' gender, age, education background, professional titles and length of teaching years. According to the table above, 38% of participants are male and 52% are female; 38% are below 30; 39% have worked more than ten years. 58% have got the bachelor degree, 38% have got the master degree and 4% have got equivalent master degree. It shows the diplomas of participants still need to be improved. 40% are assistants, 38% are lectures and 22% are associate professor. It shows the young teachers are the main force so their As table 2 and table 3 indicate, 45% of participants have interest in teaching and 40% of them like teaching basically. When asked whether to continue the job of teaching if they have the second choice, 39% of participants give the positive answers and the small part of participants give the negative answers. As table 4 indicates, 57.5% of participants are slightly stressed and 25% are normally stressed. 24% of them suffer from fairly intense stress, 10% from excessively intense stress and only 8% have no pressures. Among the factors causing teachers' pressures in teaching, research demand is the first main reason, over workload is the second main reason and the promotion of professional title is the third. When asked the main influence brought by the pressures, 42.5% of participants think they will be in low spirits. When asked how to deal with the low spirits, participants have mentioned the following ways: playing, doing sports, resting and self-regulation, etc. It shows most of participants are under great pressure and heavy workload . It maybe explains why some teachers can't really like doing this job. As tables above show, the first three teachers' most dissatisfying aspects in teaching are the small income, 38%; the unfavorable promotion of professional titles, 20% and the intense stress, 16%. The first two teachers' most satisfying aspects in teaching is to teach students well, 43.4% and good working condition, 19.5%. It shows college English teachers have the high sense of responsibility about teaching. When asked about the degree of job satisfaction, 45% of participants are comparatively satisfied and 32.5% of them are not satisfied. As table 7 indicates, the first main problem existing in teaching is to teach students with different language proficiency, 36.1%. The other main ones are the lack of appropriate materials available, 22.2% and overcrowded class size, 20.8%. Now universities are easier to go into than before and students' levels are quite different so it is more difficult for teachers to teach them. The first main problem existing in research lies in participants' lacking research abilities, 30.9%. Few channels are the second problem and the lack of appropriate materials is the third problem. So the young teachers need to consult more with the experienced teachers and learn from them. 
III. RESULT AND DISCUSSION
A. The Investigation of Questionnaire
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As table 8 indicates, the first most urgent issue to deal with for participants is the training for professional titles, 25.4%. The second most urgent issue is the promotion of professional titles, 22% and the third one is the increase of income. It shows participants hope to be given more chances to study further in order to do more researches if they want to get higher diplomas and professional titles. As table 9 indicates, when asked about the most desired items currently, most participants give priority to the promotion of professional titles, 24.5%; training for professional growth and scholastic attainment, 23.6%. The others are the funds for scientific research and the mentoring by experienced teachers. The teaching expertise comes last maybe most participants think now they are competent to do the teaching job . As table 10 and table 11 and 12 indicate, 60% of participants think teaching is the first important and doing research is the second important. It shows although participants regard teaching as their duty and responsibility, doing research is still quite important for them. When asked whether they think doing research is important and whether they have published articles or joined in the research projects, 47% of participants think it is important and they have published articles, 30% of them think it is important but maybe due to their limited abilities or inadequate chances they can't publish articles. 63% of participants admit they publish articles because they must do it in order to get higher professional titles and only few admit they do it because of interest of getting achievements. As tables above show, 70% of participants think their teaching is mainly to train students' foreign language ability and only 13% of them think their teaching is to teach foreign language knowledge. It shows most college English teachers have changed their traditional teaching beliefs and have turned the focus of teaching knowledge to the focus of training foreign language communicative abilities. When asked about the elements involved in affecting their teaching quality, the first three most important elements are education system, students and examination requirement. Participants think the current education system has some shortcomings and it needs to be improved and too much focus of CET examinations is another important element. When asked which ability is the best one in their teaching, the teaching ability, the self-examination ability and doing-research ability are the first best abilities. So teaching and doing-research are still the most important things for college English teachers. When asked about the best abilities in detail in their teaching, 29.4% of participants choose the heuristic teaching, 27.9% of them choose the teaching ability in the classroom and 11.7% of them choose the ability to organize classroom and help students studying in passive ways.
3 the investigation for in-service education When it comes to which kind of training participants have attended, the training for improving diplomas and the new teachers' training are both 25%, the others are the training for the backbone teachers and computers. When it comes to the detailed training model, the short-term training does the first, 40.4%; inspecting and learning from the other teachers goes the second, 35.7%. The others are the training for special research projects and training for the correspondence courses. It shows the in-service short-term training for improving diplomas is important for college English teachers. When asked why they attend these kinds of training, 43.8% of participants think it can enhance their quality, 26.3% of them think it can improve their diplomas and 24.5% of them do it to get the higher professional titles. It shows most English teachers want to not only improve their teaching level but also their diplomas by attending training. When it comes to the shortcomings of the current training, 33.9% of participants say they can't often attend the training, 26.7% of them say they have few chances to attend the training and the content of training is too old to give the new ideas and beliefs so providing more chances for teachers is an urgent issue. When asked about the ways for participants to have self-development, 46.7% choose to study by themselves, 30.6% choose to consult with the experienced teachers or experts and only 20.9% choose to discuss with the other colleagues. 30% of participants' favorite ways to study is to go outside for visiting and observing the other teachers' teaching, 22.8% choose to study for short-term or attend the correspondence courses and 21.4% choose to study by themselves. It shows most college English teachers don't have the habit of co-operating one another in having self-development. When asked about the ways to get the new information, 46.8% of participants choose to read academic magazines, books and newspapers, 42.1% of them choose to use the computers and only 3.1% choose to discuss one another. It shows reading academic books is the main way for them to get the new information. When talking about the focus of teachers' training, 39.5% of participants think the methods for doing researches and teaching are the most important and these are the teachers' main focus. When talking about the time to attend training, 30% of participants want to study one or two years and 27% of them want to study for half a year. It shows teachers want to learn the really useful things in the long-term training. 
THEORY AND PRACTICE IN LANGUAGE STUDIES
THEORY AND PRACTICE IN LANGUAGE STUDIES 773
When talking about their reflecting about their lessons, 55% of participants think it is necessary to reflect and 40% of them think it is quite necessary to do it. 58% of participants say they will reflect their teaching and 40% of them say they will do it occasionally. 2% of them say they don't reflect it, when asked about the reason not to do it, 40% of participants say they can't insist on it and 35% say they don't have the habits to do it and 5% of them say they don't know how to do it. When asked about the ways to reflect their lessons, 43.7% choose to read the reference materials, 33.3% choose to turn to their colleagues for the solutions to the questions and only 10.4% choose to write the reflective diaries. It shows although most teachers have realized the importance to reflect their lessons some of them don't know how to reflect so they need to be trained to learn the ways to reflect their lessons. When asked if participants will communicate with the other teachers about the understanding of their lessons, 70% of them say they sometimes do it and only 30% of them give the definite answers to it. 86% of participants think communication among teachers is helpful for their self-development and only 10% of them give the negative answers to it. It shows most teachers have realized the importance of communication and help one another. When asked what are the obstacles existing in teachers' co-operation, 40% of participants say because their time-arrangement is not harmonious and 25% of them say they have no such habit and because teachers close themselves due to competition. It shows teachers are still not to be used to co-operating one another. As table 33 indicates, 52.7% of participants think they should be given a freer and more harmonious space to develop their majors and develop themselves and 27.2% of them think they should be given material encouragement. It shows teachers long for a relaxing surrounding so they can be committed to developing themselves.
B. The Investigation of the Open-ended Questions
The open-ended questions are: (1) What plans will the participants finish in their teaching? (2) What aims should in-service programs achieve?
These open-ended questions require the participants to offer a few lines about the plans for their in-service education and the expectations of those education programs. When asked about the plan for professional growth and what aims should the in-service program achieve, participants give different answers. Here are some answers by participants.
About plans: "I am preparing for the postgraduate entrance examination .I want to get a higher degree in order to get a higher professional title." "I am majored in language and teaching methodology for postgraduate study and I have a good knowledge of those theories and can generate some novel ideas for doing researches. But because of the over workload, I can't do it. I hope
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in the following years, I can accumulate my teaching experiences and can efficiently allocate my time to teaching and researching, and conduct classroom research and make immense progress in my teaching and research." "I am a young teacher and I hope some experienced teachers can guide me and give me really helpful suggestions to do research and write articles." "I hope the dean can give the academic and financial support to help the young teachers to publish more articles to get a higher professional title." "I hope to set aside some extra time to attain a higher degree. I shall distinguish myself at teaching and also research. The current issue is to decide on my research field and make an effort to achieve this goal." About in-service education "The young teachers have few chances to get the in-service training and I hope the leaders can give us more chances to get it." "The programs should highlight some major points, not just impart some general theories, and the effectiveness should be stressed so that it can trigger changes in teachers as soon as possible."
"I hope the in-service education can really help improve teachers' qualities." "I hope those programs can offer teachers chances to reflect on their own teaching, take into account the teachers' real needs, are designed for teachers' sake, provide the frontier theories and research, and can serve as a guideline for the classroom practice."
The answers show the young teachers especially have great pressure because they are faced with more problems than the old teachers, for example, to get a higher diploma; to get a higher professional title; to earn more money to support family, etc. T The young teachers are eager to get the chances of in-service training and they are eager to get the help and support of coming from their schools or leaders. They need more freedom in carrying out their teaching.
IV. CONCLUSION
A. Major Findings and Discussion
Based on the results and analysis above, this section discusses several issues arising from the survey. Firstly, the participants are much confident of their teaching, but they lack confidence in doing research. They realize that they can do much better and should exert more effort to do research but their beliefs are not consistent with their behavior. Though realizing the importance of research, not many are conducting research. The fact can be traced to the following reasons. For one thing, teachers can't afford time for doing research because of the over workload; for another, many young participants lack the theoretical knowledge to do the researches. EFL teachers' abilities are not static but growing and changing and they include content, curriculum and teaching knowledge; the knowledge for second language acquisition and language learners; personal and practical knowledge, etc, so the youth participants need to study further. The investigation also indicates the participants have little co-operation one another and the professional isolation exits among them. They don't often communicate each other about their feeling and ideas of their teaching. They are easy to be limited in the reflection for their own classes and they can't see the other teachers' reflection. They are also limited in their own classroom.
Chinese EFL teachers have the rich teaching experience and the acute teaching awareness but their literature isolation prevents them from getting continuous professional development. Many teachers don't study and research the teaching theories systematically and they lack professional training to do the research and the necessary research technologies. It is related with the fact that EFL teachers have the heavy tasks and the great pressure so they should be provided the free context and be encouraged to share the resources in order to have the space to have self-development and time to have self-reflection.
Secondly, the participants are faced with the great pressure which is not good for teachers' development. The young teachers especially have great pressure because they are faced with more problems than the old teachers, for example, to get a higher diploma; to get a higher professional title; to earn more money to support family, etc. Teachers are easy to have burnout in their teaching under great pressure, which is fatigue or exhaustion; decreased motivation and efficiency, etc. Zemach(2006) points out in EFL burnout is triggered by the work of teaching, poor job conditions, or both. Teaching leads to burnout because of the following reasons: it attracts personalities drawn to burnout; most teachers work in isolation; the classroom interaction can be emotionally draining; there are physical demands; there is often a lack of emotional support from colleagues and supervisors. When salaries and working conditions are not rewarding, teachers need at least verbal recognition and praise. However, many programs aren't configured to allow that. How to prevent burnout is the important question to solve.
B. Implication of the Survey
LvLe (2006) points out that the disciplinary construction is the key for the sustainable specialty development. To achieve the goal of teacher development, university teachers need to be on the research team in order to devote themselves to the research in relevant disciplines and to share knowledge. Language teachers, to professionalize their language teaching, must engage in the academic research related to the courses they teach as well as the pedagogical research in terms of course content, learner study, teaching methodology, etc. The construction of the research team serves as an organizational frame work that guides teachers in their pursuit of higher professional goals.
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Teachers' self-development concerns many factors including society, universities and individual, etc. Universities should try their best to provide training programs for teachers and let everyone have the chance to join in it. Universities should have the good condition and good measures for teachers to have self-development. The measures should be carried out carefully and practically. The administrators should try their best to create the favorable environment for teachers and let everyone have the chance to join in it not just those few privileged ones, but to provide equal chances to all the staff. Universities should also provide the incentive policies to encourage them to do research and have innovation. Many teachers in the survey consider research as an essential ability of effective teachers, but they still need encouragement and support from the administration. Administrators should provide financial aid for teachers and provide channels for teachers to do research and publish their findings.
Penny Ur (1996) suggests some ways for FEL teachers to develop themselves which are useful for Chinese teachers. Informal discussions with a colleague with whom you feel at ease can contribute a lot to teachers' own development. Teachers can share their success and problems and discuss the new teaching ideas they have had. Teachers should often join the teaching meetings which mainly focus on teaching researches. Teachers can have appraisals and feedback can come from colleagues, students and self-appraisal. Read new ideas in magazines and try them out and make an agreement with a colleague to observe each other's lessons.
EFL teachers' research should be based on the classroom. The traditional class is the top-down curriculum, which means educators find the new teaching belief and teaching method then let teachers practice it in the classroom or teachers just teach according to the curriculum. If teachers can have teachers' autonomy, in which they reflect their teaching, find problems and solve them, this will become the down-up efficient ways to teach and it will make teachers get professional development. Foreign language teachers can have development by becoming teachers as researchers and turning foreign language teaching into an ongoing principled problem solving activity.
Chinese teacher education and teacher training system also need to be improved. The student teachers should learn the really useful knowledge which can help them a lot in their teaching career. Now some contents of this system are out of date and can't satisfy the demand of the society. Teacher training should not only teach them knowledge but should pay attention to their attitude and their insider view. Teacher cognition which is called the hidden teaching methodology should be paid attention.
C. Limitations of the Research
First, the survey is conducted mainly in the form of questionnaire which has not been proven to be valid or reliable. And due to the exploratory nature of the research, the questionnaire is primary descriptive. Second, the samples are mainly from four universities due to my limited resources and the number of the number of the samples is not big enough to make the survey more reliable.
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